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AFFIDAVIT OF DEBORAH MEIER IN SUPPORT OF AMICUS
AND PLAINTIFF'S MOTION FOR A PRELIMINARY INJUNCTION
I, Deborah W. Meier, hereby state to the best of my knowledge and belief:
1. I am the founder and current principal of the Mission Hill School, a K-8 Boston Public Pilot
school serving one hundred eighty (180) Boston children.
2. My professional training is as a learning theorist and educator. I serve on the Editorial Board
of the Harvard Education Letter, and write and speak extensively on educational issues. I am
a member of the National Academy of Education, Board member of the Educational
Alliance, the Association of Union Democracy, Educators for Social Responsibility, a
founding member of the National Board of Professional Teaching Standards, and the North
Dakota Study Group on Evaluation.
3. I am the author of, The Power of Their Ideas, Lessons to America from a Small School in
Harlem (1995) and Will StandardsSave PublicEducation (2000), published by Beacon
Press,. My latest book, In Schools We Trust (Beacon Press) was published in July 2002.
4. I was a recipient of the MacArthur Fellowship in 1987. I have received honorary degrees
from Bank Street College of Education, Brown University, Bard College, Clark, Teachers
College of Columbia University, Dartmouth College , Harvard University, Hebrew Union
College, Hofstra, The New School, Lesley College, SUNY Albany, UMASS Lowell, and
Yale University.
5. I was previously the founder and teacher-director of a network of highly successful public
elementary schools in East Harlem. In 1985 I founded Central Park East Secondary School,
a New York City public high school in which more than 90% of the entering students went

on to college, mostly to 4-year schools. These schools are all affiliates of the national
Coalition of Essential Schools led by Dr. Ted Sizer.
6. Between 1992-96 I served as co-director of a project that successfully redesigned reform of
two large failing city high schools. I was an advisor to New York City's Annenberg
Challenge and Senior Fellow at the Annenberg Institute at Brown University from 19951997.
7. I have spent thirty-five (35) years as a teacher, parent, school board member and principal of
urban public schools. I began teaching in 1965 in Chicago and spent nearly thirty (30) years
teaching in Central and East Harlem public schools. Many of the schools I founded and led
have earned national reputations for the work they did with children others often viewed as
uneducable. We made an enormous difference: the secondary school, for example, graduated
90% of its incoming 9 th grade and sent most on to 4-year colleges. The evidence, collected
by researchers, was irrefutable. It was based on the actual future lives of our graduates. They
out-performed a matched sample in every category mentionable. But they did not, at least
during their years at our schools, produce significantly better test scores. My experience as
Principal of Boston's Mission Hill Public School for the last 5 years is entirely in keeping
with all my prior experience..
8. The evidence is that unless one teaches directly to a test, and narrows the curriculum largely
to just what's measurable by tests, standardized tests of every sort are largely indicative of
one's family wealth and social status as well as the ethic and racial background of students.
They are least of all sensitive to the factors that predict long-term success, above all for
students at risk. They are least sensitive to what matters to colleges and employers.
Standardized tests thus over-predict the success of white upper income students and underpredict for low-income blacks and Hispanics.
9. Furthermore any single and particular instrument always has a bias toward certain forms of
showing what one knows and can do-thus rewarding some particular talents and penalizing
others. This factor further undermines their credibility for all young people as the sole
determiner of the credentials necessary for moving ahead in contemporary life.
10. Worst of all, in pursuit of such scores schools are forced to ignore or under-teach precisely
those habits of work and mind that the evidence suggests counts most, and that helps young
people overcome the obstacles of race and class and language. By narrowing virtually all
decisions about schooling down to how well students do in reading and math on two
standardized tests we not only will fail to support the schooling needed to get kids through to
12th grade, but then we will deny them a diploma they deserve. We know historically that
many of the kids who failed these tests, or similar tests, went on to lead the kind of successful
lives they could not have done without a high school diploma.
11. By narrowing the schooling experience of those most in need into more and more class time
devoted to test prep we injure their long range prospects for success-even if they manage to
stick at it and eventually pass. Worse still we then deny diplomas to kids who, past history
shows us, could do well in college and work, but not on these particular forms of tests. And
we perpetuate a disastrous drop-out rate in our poorest communities.

12. My fellow educators shudder at the prospect before us in Massachusetts. Having witnessed
first hand what an extraordinary difference schools can make in the lives of kids I know this
is a detour we will regret. We know, for example, that "extra-curricular" activity is a greater
predictor of success than test scores, ditto for teacher recommendations and class grades, or
the kind of work done by schools like my own--of which there are many in Massachusetts-with tough graduation standards based on real demonstration of competence before highly
critical and demanding public review boards. The correlation between these kinds of
exhibitions of mastery are far greater than standardized test scores provide, and yet they are
discounted; worse still they are driven out of schools as we focus instead only on pencil-andpaper testing.
13. We know, for a fact, that colleges and employers are dismayed with kids who don't take
initiative, are unreliable, can't speak clearly, listen and respond thoughtfully, work
collaboratively with others, take leadership, organize complex tasks, or persevere when
confronted with novel and frustrating tasks, not to mention being creative and caring. Not a
single one of these latter traits are measurable by the Harcourt MCAS tests..
14. Common sense and good testing practice both dictate the same thing: students should
graduate based on the judgment of adults who take into consideration a range of varied forms
of data. We are not soothsayers and cannot use tests alone to reveal the future. Educational
tests are not more foolproof than medical tests and yet none of us would choose to go to a
hospital that made its decisions based solely on test scores set by state authorities. We look
to the wisdom, experience and knowledge that our doctor brings with him/her. Not only their
professional training, but their knowledge of our own histories, our particular strengths and
weaknesses and the likelihood that the test is accurate or useful, not to mention the
advisability of various other tests and examinations before deciding on a critical course of
action. No child's future should be determined by anything less professional than this, and
surely not by two hastily designed and mindless test scores.
15. The purpose of schooling is to train judgment. Human judgment must be the final authority;
teachers, schools and school boards stripped of the power to exercise such judgment, cease to
be able to act as true guardians of their young.
16. I conclude that the setting aside of the standardized MCAS tests will not only prevent the loss
of the futures of 6,000 high schools now at risk, but raise the general level of K-12 education
in the Commonwealth of Massachusetts for all students.
Signed under the penalties of perjury,

Dated: March 20, 2003

Deborah Meier
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Subject: MCAS Math - Grade 10 questions
At 04:55 PM 12/26/2003 -0500, you wrote:
Can any of you locate easily a few MCAS and Regents questions for 8th10th graders in math or ELA that are examples of how these are not "basic
skills" tests

Dear Deb -- here are some from the Grade 10 MATH MCAS (these are
from just one year). I suppose different people have different definitions of
"basic" skills, but these are some that I would say go beyond the "basic"
definition. Let me know what you think, and if you need more examples.
Cheers, Anne Wheelock
First, one linked to math standards (p.173) re: geometry and measurement:
[Since we don't have the visuals, first imagine that the following is in front
of you on the page. You will see a circle. A dot in the center of the circle is
marked "O." A horizonzal line is drawn across two points at the bottom of
the circle "slicing" a curved bit out of the circle well below the mid-point of
the circle. One end of the horizontal line is marked "A." The other end is
marked "B."] Here's the question:
"The end points of the chord of circle 0 are A and B, two vertices of a
triangle. The third vertex, C, can be located anywhere along the dashed arc.
If you locate the vertex so that itforms a triangle that has the largest
possible area, which of the following must be true:
A. AB = BC = AC
B. AB < BC
C. AC > BC
D. AC = BC"

Here's another, this one an open-response question linked to standards for
statistics and probability:
"When playing the game 'one point, no-point,' each player rolls one red
number cube and one white number cube. Each cube is numbered 1-6.
To win one point, all of the following must be true:
- the number on the white cube is greaterthan one,
- the number on the red cube is greaterthan or equal to 2.
- the number on the red cube is less than or equal to 5,
- the sum of the numbers on the two cubes is less than or equal to 7.
a. Make a list, graph, or table showing all possible outcomes (sample space)
of rolling the red number cube and the white number cube.
b. What is the probability of winning one point on a rolling of the two
cubes?
c. How could you change the last rule to make the probability of winning
one point greaterthan 1/2 ?"
And here's a third linked to the standard for Number sense/mathematical
structure (I've spelled out the mathematical signs because I don't have them
on my keyboard).
If "a"is a real number and "a squared" is < "the square root of a" then
A. O<a<l.
B. a < 0.
C. -1 <a<l.
D. I< a."

An example linked to standards for patterns, relations, and functions:
"A birdflies from the top of a 40-foot utility pole on a straightcourse to the
top of a post 8feet above the ground. If the angle of depression is 50
degrees, how far did the birdfly to reach the post? Round your answer to
the nearest tenth. (You may use your calculatoror refer to the mathmatical
trigonometry table on the Mathematics Reference Sheet to answer this
question.)

A. 41.8 feet
B. 49.8 feet
C. 52.2 feet
D. 62.2 feet"
Another example linked to the standard for patterns, relations, and functions:
"The number of bacteriain a sample doubles every 24 hours. At the end of
24 hours, there are 30,720 bacteriapresent in a sample.
a. How many bacteriawere present initially. Show your work.
b. During with four-hourperiod will 5 million bacteriafirst be present?
Show your work.
c. Write a mathematical expression to determine the number of bacteria
present at the end of any four-hourperiod."

